Self-Directed Schooling Residency

Coaching from an in-person colleague that turns “student voice & choice” into Tuesday’s lesson

plan without adding hours to your workload.

Why Teachers Should Care

Claimed Benefit

Research Evidence

Less Classroom
Management, More
Learning Time

Student-directed routines reduce off-task behavior by 30 % on
average, freeing ~18 minutes per period for instruction (Patall,
Dent, Oyer, & Wynn, 2023).

Higher Student
Engagement & Deeper
Thinking

Meta-analysis of 135 studies shows self-regulated-learning
strategies boost engagement (g = 0.53) and higher-order
thinking (g = 0.45) (Dent & Koenka, 2021).

Stronger Teacher
Efficacy & Retention

Weekly, job-embedded coaching raises teachers’ sense of
efficacy (d = 0.45) and correlates with a 12 pp drop in attrition
over three years (Kraft, Blazar, & Hogan, 2018; Sutcher,
Carver-Thomas, & Podolsky, 2019).

Standards Still
Front-and-Center

Aligning student-generated goals with explicit state standards
improves mastery scores without sacrificing autonomy (Hart,
Stewart, & Jimerson, 2020).

You keep rigor; students gain ownership, everyone wins instructional minutes.

What Happens in Your Classroom

Key idea: Authority moves from teacher-directed — teacher-guided — student-owned,
while responsibility moves from individual compliance — collective stewardship.

By Year’s end, the teacher curates standards and safeguards quality, but the learning engine is

student-powered.

The following chart details this transition with examples of teacher and student experiences.

For Teachers




A Gradual Release of Authority & Responsibility

Phase

Teacher Role

Student Role

Classroom
Ecosystem Shift

Co-Create Norms

Explicit instruction and

Draft norms, vote,

Decentralized

Weeks 1-3 facilitated class charters and post them; revise | responsibility is
for feedback language, after first trial run, introduced—students
peer-critique rules, and normalize revisions see their signatures on
deadline agreements. as amendments. the wall and reflect on
impact from rules.
Model & Invite Explicit instruction Observe, ask Shared authority is
Weeks 4-6 coupled with goal-setting | clarifying questions, introduced visibly and

conferences, modeling
thinking-aloud about

resource choices, and
transparent rubric use.

practice with
scaffolded prompts
with student-centered
learning experiences.

discussed openly;
routines feel safe
because expectations
are explicit.

Shared Planning &

Co-create learning as

Design a Weekly

The room operates like

Navigation mentor, not instructor; Workflow Planner to a studio: calendars,
Weeks 7-12 supply “must-hit” map task(s), mark progress boards, and
standards; propose checkpoints and resource stations
student inquiry paths and | needed resources; populate the space;
products; allow student request feedback failure is reflected on,
choice within guidelines. proactively. not corrected.
Peer-Led Shift from lead mentor to | Host feedback circles, | Authority is now
Conferencing side-coach; observe peer | track action items, relational—students
Months 4-6 conferences, interject and update portfolios; | rely on each other first,

only for calibration and
requested intervention.

invite teacher
feedback by choice.

teacher second.

Student Governance &
Reflection
Months 7-10

Hold weekly “stand-down”
meetings where you

listen while student
facilitators inform of
collective progress and
troubleshoot issues.

Lead meetings,
analyze class data
dashboards, and
propose tweaks to
schedules and
resources.

Ecosystem sustains
itself: norms,
calendars, and
supports are
maintained by the
learners who use them.

Coaching Cycle (Plan — Teach — Reflect — Iterate)

hoonh =

Loop repeats weekly—small bites, low stakes, steady growth.

Plan (PLC block) — Teachers may co-design or adopt a mini-lesson or routine.
Teach (live demo) — Resident models lesson or routine; teachers assist or observe.
Reflect (end of day) — Five-minute protocol: “What worked? What next?”

Iterate (next lesson) — Teachers adapt; Resident affirms and reflects.




Teacher Support

e Turn-key Toolkits — Goal-card templates, conferencing scripts, rubric design templates,
and a standards cross-walk.

e Coverage for Peer-Observation — Title II-A/ESSER funds pay subs, so you can watch
other classrooms without losing prep.

e Portfolio Evidence for Evaluation — Resident helps tag your new artifacts (videos,
student work) to Common Core or other local framework components.

e 24-Hour Q&A Channel — Slack/Teams space for quick questions and resource sharing.

What Stays the Same & What Changes

Stays Changes

State standards & SBAC Students draft personal goals mapped to standards and
opt-in to end-of-year state testing.

District grading policy Evidence comes from portfolios + rubric scores;
bottom-up determination over top-down declaration.

Existing LMS Added “Progress Board” plugin (student Growth Chart).

PLC meetings Agendas shift to short cycle-of-inquiry on agency
routines; personalized for staff and student needs.

Timeline Overview for Coached Staff (Year 2 & 3)

Month Focus Teacher Take-Away

1 Modeling & baseline surveys | See routines in action; no prep required.
2-4 Gradual release Co-plan, co-teach, co-reflect.

5-6 Teacher leads, Collect artefacts for evaluation.

Resident coaches

7-10 Prepare to coach-the-coach | Mentor a colleague; solidify your practice.

Ready to See It Live?

Book a no-stakes demo in your room — calendly.com/gregmullen/office-hours
Questions? greg@exploringthecore.com
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